£jep 6 fintent of Monitors an^l fiotise 

Isaders in Non“Gfaded SinS^® end t 

?;} Teacltefs Softools 


f, 

MP-i” 


i/1 




Prin. (Dr.) m. G. IDali 

Acharya Jawadekar College of Education, 
Stiri Mouni Vidyapeeth, Gargoti, Disf,; KoliSpUt 
t Mafiarashtra State j 


^ 1 


f .1 

V) 


*• I > 

'¥ 





, tM 


I > > <1 


National Cown^|l of' Education 

R^ardyindf^intrig. . • 

NEWDELUl-ie 




I 




ampter , Title Page 

♦ * 

PERFACE ^ 


I 

II 
HI 

iv 

V 

V'l 


Historical Background and Present Position 
Objectives and Details of Studty 
Ungraded Pattern of ?5.T. Schools 
Details of Schools Selected for E^tperiment 
Suggested Plan of Action 
Summary^ Findings and Rccommeiida^tions 


3 

17 

29 

41 

47 

53 


Appendix 


1) List of schools selected for Experiment 

2) Graded Syllabus of Stds. J, to IV 

3) Schoolwise list of Monitors 

4) Schoolwise list of House Headers* 

\ I 

' 5) Map showirtf*'the School Villages and the' 

4 } §ampl^ Report of School at Bhosmodc Wadi. 

,7) Bibli^S^hy. 




PREFACE ' 

Dupaptment cf policy Research, Planning iirid Pr’ciurafiiming 
(ERIC EvECTT), National Counci] of liduc-ati onal’ Research and 
Traininu, New Delhi has kindly appI'ov-.'d iitAiiy ■! 

Exper Liiient of Monitors -and House’ headers m Ncin-graded 
Single and Two Te^'hers Bohoals" and eiicour'ayuu iho to undtM'- 
take this typical type of experimental study in Maharashtra 
state,. As per directives of Indian Constitution and National 
Policy of Education (1986) the universlisation of primary educa- 

I 

tion is the roust thing tor our country. So, various steps and 
measures are being taken at state and National level in this 
regard. Our country is the country of villages. Hilly areas are 
edvered by small villages and hamlets with small population. The 
large number of such small villages are still without any 
schooling facility. So, one cannot expect univers Iisation of 
minimum primary education for all children upto their age of 14 
for this single teacher school is the only and suitable alterna¬ 
tive to provide minimum education to all children upto their age 
of 14. As long as the existance of small villages is there, 
the existanae of single Teacher Schools wyI be there. 

At present,’ some people are under impression that under 


the Operation Blackboard Scheme, all single teacher schools will 
be two teacher schools by giving additional teaohere, But, it ia 


partly true and partly fals'e. Because under this scheme, some 
single teacher schools having strength of students more than 4p' 
will be provided additional teachers. Secondly, under the , Heme .y 
of uni versl isation of primary education, new brimary sohdol.s will 

I ' 

be opened and they will be single teacher s’chpolst So,, /it is' 

' . !" ■*: '' 

fact that ex'i'stanee' .i teach sir 


permenant nature 'aad «i ^ 

by all agenceleS;.-^El‘€'a 




Secondly, in small village and hamlet, single teacher 
school is the source of education not only for children but also 
for the whole community. It is the dflmfflUhUy Rt i f«n 
such small village in many ways. So, it has got the additional 
importance and hence all steps at all levels must be taken to 
develop such schools as the quality schools and community 
schools. Keeping this view in mind the Investgator is 
advocating the importance of single teacher schools since long 
time. This experiment is one of the experiments undertaken by the 
Investingator in the field of primary education in rural area. 

National council of Educational Research and Traning 
has given me the opportunity to undertake the study and provided 
financial assistance In this respect. I offer my sincere thanks 
to NCERT and its office bearers. While implementing the 
experiment Punchayat Saraitee, Gargoti, local education officers, 

concerned teachers, villagers, students gave the required 

cooperation as and when necessary. Shri Shivaji Chougale as the 
Research Assistant and Shri B.G. Surve (Librarian! have helped me 
a lot. The Director of Shri Mouni Vidapeeth and office staff of 

A. J. College of Education has also given the required 

I cooperation in this respect. I am very much thankful to all these 
’ persons for their kind cooperation. 

r t 

i 

I I hope the study will be useful to all Single and Two 

I Teachers schools and Education Department 

I Gargo.ti ' Dr. M. G. Mali 

1 3l3t March, 1993 , ' ' ■ - 
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range in i3uch school'=i le. fram 30 to 40 , depenuing -• 
upon the population of the perticular village. 
According to the reference of educational reports, 
12.5V4 students between the age’-group of 6 tu 11 are 
expected to enroll in the school. It means that if 
the populatin of a perticular village i.- 
e^pect only 37 students of 6 to 13 . age 


300, uie an 
iyr'oup which 


comes under the compulsory education icneme. But 

! 

this is the ideal sistuation which is 9e|n6r-ally not 
to be found in any village. Becuse !the sdcid- 

I ' 

sconomic background is found to be gene|raUy poor. 
Due to poverty and ignopnce of the cpmmunity we 
cannot expect all the students df schoajl going age 
will be in the schbol. As the villages Lnd hamlets 

located in hilly and backward areas cari have only 

■ 

Single Teacher schools as the sources of education 

both for students and the community. Single readier 

ochool is the only alternative of education tor 

such small village which will be in existence in 
future also. 


f 




1.2 BACKGROUND i 

" I 

, I 

The- Bincjle Teacher Bchaol sys-tem Us ■fetie goad 
old t-radition of India wnich is to ipe faitnd in 

I 

0 i<]stence from Vedic peraod. In anci’enlv Ind 34 ., 
education started with |this system. RATHABHALAG, 

' I 

i 

GURUKULAS or hermit schools- were in ancient 'fndia. 

I 

t 

MAKTAEtS and MADRASAS in Muslim period were the 

' r 

I 

single teacher school. There uias no’depaj'tment of 
education lil-e today. The system was Ijuiit like a 
family affair. Devoted and learned GURUS used to 
give their services free of cost. No rjgid rule-o 
were followed for such family type scrioois. 
Students used bo stay with guru as the family 

members. The senior students used to teach and 
guide to the Junior ones. Such senior students are 
called as MONITORS. In ancient times, Monit'nrr. ivive 
played the important rale in guidim.j junior 
students. This system is H.anwn as the Munitdrial 

sy-stem which has created the curiosity and 

attracted the educationists in India and abroad. 

Admissions in ajncient times were not so regid at 

present. One cpuid take admission, at any time 
during the year and can leave the school in, the 
same method. So it will b'e seen that the* method wia-f 
individual / met'K'jPd whi'cfi was very convinient for 
student-fe' in all' respects.). We found ^sorte i-mportant 
favourable re-Jfe'ri^Alse'of the system in thje past, , , 



I 


Adrifn in investigation has reported that 

there were 1747 Centres of Domastic Instructions in 
Benga] and Bjhar. Manrci found that the system was 
papular m Madras. Tlie collecioi- of Canara has 
reported, the same thing. £>0 it is very clear tnat 
the domestic centres of instructions in the form of 
5 .1. Schools were popular in India. Even at the' 
uielknown centres like Takshashila and Banaras 
nunoreds of students ft'orn various places used to 
come there for education. But the Single Teacher 

BchooL system ruma^LCied undisturbed at tfiese centres 
of higher le'afTTjng. ‘ .. • -- — — 


in the 17th (.-’ritury Barnier discribes - 
"Banara^-i is a hind of University, but it has 
no colleges or regular classes as m our 

Universities. It rasembles rather the schools of 
ancients, the masters being spread over the 

difierent parts of the town in private houses. 8amo 
- ao lei have four' and some teacners nave sik 

disciples; the most eminent may have m or IS, bu,t 


^ Ins IS tl’ie largest number 


niiitorj of EducaUJofi in -Jndiah'during Britisn 
period -“'Narujlah and T.PwNaik. 
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The Gjngle Teacher achoal sysstem 3 Ihc' 
LndigenouiS system of education reina3.ned popuJar ir\ 
Indian prior and during the British rule. Adam has 

rightly stated in his report tl'iat " the number of 

* 

teachers is the same as the numtaE^'P of schools " ^ 
So it wjll be seen that tht» G.T. School system 
always remained popular and suitable method of 
education. 

1 , MOMITOniAL SVS TEM : 

Monitorial system is the outcome of S.T. 
school system of India. In ancient India, the 
teacher or GURU used to manage the whole school 

_where different levels of students of differtmt age 

used to tat'e admission at their own conv in lence» 
Students wai'e aiowed to tate admission at any time 
during the year. So it was ralhcM- aiffiiuit tasi 
to manage such group of students. The class method 
which we find today was not UE.eful arid auitaOle 
for them. £Jo the teachers in ancient times used to 
follow individual methods of i nstruct 1 on. For 
this, the senior and rather clever stuoents wsu’e 
selected as Monitors who helped the junior- students 
in learning process. Monitors -usesl ^ to 'h«>jp. ^h'd, 

^ ^ *■ - . . 

T- .. I I , k , > i.i 1 ; 1 , 1 

2. Travels in In’dia' -‘pjet'niep ■ .■ ' . . 

‘ ' , ' 

3. Report of the Stats of Sciucation ip Bengali and 

B.ihar (1B35--38-) Wiliam dam. ;. . ■ ' ' 




guide the new ccsmers and junioT* students for doing 


assignmen ts 

and 

learning 

new things. In this 

way 

the tast of 

the 

teacher 

becomes easier and on 

the 

other side 

the 

students 

got the oppurtunity 

for 

self study 

and 

coopei 

ative learning proc 

ess. 


Boinbay Education Society in its "'report of 1817 
states 

What chiefly distinguishes the Hindu schools 
IS the plan of instruction by the scholars 
tliemselves when a boy <the girls are never taugnt 

-1£3 read and--wri-te—amongst-—the - ^ f indiai 

joins the school he is immediately put under thv» 
tuition under the care of one who is mare advanced 
111 l-.nowledge and whose duty is to give lessons to 
hi;» young pupil, to assist him in his lear-riing and 
to report his behaviour and progress to the master. 
Tile Scholars are not ciasse'M, but are generally 
paired off, each pair consisting of an instructor 
and a pupil. These .pairs are so arranged that a 
boy less advanced may be sit nei^t to one who has 
made cjreater progress, and from -whom he r^^cret-veek, 
assistance and m^st i-uc t^ian. When, however, several 
of the older boys fiave mad.®' ctansj-dar'afaIy and n'lSsi^ty 
equal ptrogress, they are seated together-'^ in one 
line and receive therr inst I’uct ion -' d i rec. fcj^y f t»Qm 
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the .master. By these methods the master has 
sufficient leisure to esiercise vigil ent 
superintendence an the school and to inquire into 
the progress made by each pupil under his 
instruction. " 4. 


The monitorial system evolved by the Indian 
teachers in ar^cient period proved to be the unique 
constribution in the education field. The system 
could draw the attention not only of Indian 
schoolars but also of foreigners like Rev.Dr, 
Andrew Bell, Chaplain of Madi’as. 

m 

Dr. Bell was sva impressed by the e t feet i vaness 
and tiy its capacity to ireduce the rost or educaTian 
by ircreasing the number of pupils per teacnar tiiat 
he introduced it in England where it was known as 
the Moniiori aJ or even the Madras system. Several 
contemporary documents admit this contribution 
which che indiyerous system of educatioon in India 
made to tho spread of mass education in EriylaruJ “ S 
We can briefly state the advantages of 
inoni tonal '•‘system as follows i~ _ ' ^ , 


(1) The system helped the , teachej*' to manage numfet*'r 
of students at a time, , 


^4 . Educational writings - R,V. parulekar’ 
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(2) Thp teach£M' could h-andle - number at classfi'Si 
simultsneoualy, 

(3) The system created goad reppart between the 
teacher and the taught. 

Dr. J.F.Nai.l'! the ami ent educat lan ist . ^has 
righty stated that the "rapport between the pupj, 1'^ 
concerned is established, it makes learning a 
pluyful advanture 
1 4 flPVOCATb'Ci QJi SCHOOLS : 

We observe contraversies regarding the 
Q!<istance ^and suitability of Single Teacher 
Schools as a mean of education for rurai community. 
Some scholars and administrators a^e round to be cv 
the view -t+ra-( the Single Teacher- Gchcjols are of no 
use. They are poor' in all ra.=?pect. On the contrary 
the omient educationist like J. A. Richey, Shri. 
N.S. Subba Rao Hr. K.Little, Shn. R.V. Parulr^kar 
ar\d r. J.P. Naik advocated the assistance and 
utility of such 


5 . 




Single Teacher School T-F. Naik F. 4 

' , - V"' '".I 

IL V'' ' ' L^’ ’ ' ■ 


- l" 
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p \’0 fe-rasii ana.1 traininy and te acl'kn iqueis " 6« 

On ^,hp barij.'^ of tliein visits and study of aucn 
stihools they came to the conclusion that the small 
villa^jeo and hamlets can b=> catered vinly by B.T. 

Schools for the education purpose- For example Mr. 
J.S. Richey u/hJl. e giving seraoua thought to the 

problem, he has stated in his article in tfie 

Asiativ. Reviem 

if these statemerits li.e. the Single Teacher 
Schools can never be improved and ther'efore, are 

better eliminated! arc true uie may t>ie 11 despair af 
the 1 UituT'e of ruv'al .oducation_jn Indian for nothing 
1 .3 more c »> r ta i n than that i f educa1 1 on i s 
n] t Imat>-''i I), to reach tt'\>‘ mure taaohiiiard anci wparesoly 
irihabi te'.l i,ra>.;t3 it HKist be by means of the single- 
teach(. n schools. No uth.er type is economically 
possible- But of course, the-sv^ statements are very 
exaggerated we nave evidence enougn in the thousand 
single teauher scnoois in the Uriited F,bates, 
Canada, Australia and Couth Africa. I have 

inc|jected a number sucn sciiouls in 'Iiauth Africa and 
more, I ii,ave visited many^ good tsip-tgle feiadh;@V 
Scirools in India j,tself' 7 

i - \ -HI 

’ I 

6- Single "1 s?acher ^School - Br, JiP, Wait--: P.S\. 

* I ^ ^ ' •'V,, ' ^ , 

7. Asiastic Revie-W' ’^f'J‘^i,Hp'ary 1i'?2'V '■ ' 
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TI“U 2 same viem was taken hy Shri. „ N. i-i. Std'ti-i 
Rao, the Dj rector of Education of Mysore State 
fKarnatak) H'* said" If tiiis is the ronditJon of the 
things jn a country so rich and so well provideo 
that sKCelleni means of communication as the 
United States of America any sciieme '.if 
reorgani^ffation and consolidation in Mysore or India 
where single teacher schools are numerous, must 
accept for year to come. Such schools are an 
invitable part of the scheme of things and attempr 
to attain the mai^imum possible afficxency on the 
basis of such schools. " 8 

_Mc-.-R--L_i tt 1 eha. 1 -1 es , in his report ot ' a 

reorganisa t ion of eduration in Earocs State i-jer- 
one step' furthet ana said s 

"Single teacher schools under a tT'aine.i 
teacher mv^iy be quite satisfactory, they are ncc 
Ob jectianatale, 3' sliuuld go further and, alloii, 

temporarily single teachei- schools ur>der u'nti'dine:! 
teaches and knowing that a sclioo l once doaeo a own, 
IS diffjcult to resuscitate would not uloae a 
school merely because its single teacher waa 
un brained. 'Ihe policy of the de'p.artmenfe 

_ ^ _ ^ ^ **'* _ _ _ 

8. Report oh the D.P.J:, Mysore - P35 
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t-u ciboJish &]rKj].y teacher sc.haola and only a few 
remain, about 60 in number, ten of which are not 
working. Many school*, which were formarly provided 
with only a single teacher have been closed, others 
have been provided with an additional teacher. This 
policy I submit is not for a good of the country, 
^.’sijecially m its present stage 07 educafional ' 
advancement. In places where the school has been 
Closed, faciiitje^=. tor education on longer escist 
and the children remain illiterate, places, where 
an additiona'] teacher has been added, though the 
individual instruction given to pupils may have 
baen .lightly imgjvived, ;he strength of the.school,, 
has not been app^'ec'aoly increased; it has 

uei'LaiH'y noi d.-'i..bJed; turtni^i’ more, the cos v. of 
till .tnool ha.=, increased tMiofolp tnouyn the 

instruction given ha., not been improved. 


The,i wiij always oe small viiiagas wnere the 
^^iiployment of only a ningie teacher is al . that can 
be economically justified, and wantage in school 
efiort wil. alway-,, be with us, especially when 
■ciacy 1 larye, .0 that single teacher, sschatJi' 
will hav«f tci, remain ,n parts of Baroda 'just ,as they 
r«nain 1 .. ^mall and out af ■'the ;way''vlUagas in 
other parts of trfe wbrld. Whe t ’ is ,desirah 1 e is 
that where a single teacher school exists, .'the 
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■teacher should be consci eritlu-us ir> ehar'actei’ and 
trained. It tias not been found xaipossibie ni o'i,!-n->v' 
countries for a single teacl’ier to conduct severgj 
small classes in a -smaj 1 village; at should not be 
impossible in Baroda, I advase the opening of 
single teacher schools in place uihere tliey have 

b> 

been closed and tartsfer to tliein tu ti'a'ir.v>d 
teacher." 9 


Shri, P . V. P aru 1 e I ar' the emincMit educatjonist; 
of Maharashtra has pinpointed thi' sj'istence and 
ifwportance of Single Te-ichr School in rural area. 
He said, "iiinse who advocate obclit’ion or 

TCTtm Igemat ion and consol ida L i oin of Single ^ ^ 
Schools nave failed to V3 3,u<ijje-i i;hej,t' 
indespensible placa-ii in the woi't of ihe 

Indian Sducational system. 'The right approach i 
to mend these schools rather tli.in to end them." ii« 


9. Pepoj't on Educatiort in L;irc>cja Stte - paras 

102, 103 

10. Litteracy in India, Chapter X- ,, 
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1■5 ATTACKS ON S.T, SCHOOL S s“ 

Though the Manj. tarial Sy-sitem evolved frani 
S.T. sjchaola, become popular in the* country and 
abroad, we obsierve esome i»evere atttacl.s an such 
scnools. 

The document of Rt»view of Education in India 
\ 191 7-22 > made a otat't- 
The report sitates: 

"Tite village school mastar ill-framed jn 
vit=i].ily and learning and depreissed by poverty, is 
in sole charge of school of five classes or 
sections which he lias to instruct in all the 
subjects of a varied course*. Thero :i,» no fiied 

u 

■da't^of admission,' “11 ■ . ^ 

The Royal Commission on agiiuuj'uis (i'VCL; 
uphclo t|-ie same view and in ii i-.-ted to appoint 
.iddjtionai teachet' to strengthen the C.T. School. 

Hertog Cammi ttae (1929) in itS) critical 

opinion has made two important" •'suggest i on s :- 

Cl.' The s.(.ngle teacher school should have only two 

classes i.e. 5tds. I 3 1 and i i, should worK 

as branch school instead of an independent 
; , ' 
school. _ ^ ' 

---i^i >il i ' ------iV—--—-----■_ ,,, ^ 

* V * "■ ■ • 

•) , * 

i 1 Review of. the Programmes of Education in India 
(3,917-22) - , ^ . ■ ■ - ■ ' ■ ' S" ■. 




(?) special type of trainincj shouJd bui provided 
Tor the teiic.her.j in single toac-her* ‘-.u nool's. 

The Comnnssion finally realised that there is 
no alternative to such system in U'lc country like 
India. 

Ws can ei'.amine the contraversi es on the isjsue 

-- y 

of S.T. Schools and their importance in rural hilly 
areas. Those parsons who have eiipenenced the 
rural life and studied the issue deeply, advocated 
the a distance of S.T. Schools strotvgly. Chose wno 
are atnay from the rural background and no not know 
the problems of small villdgas in hjKi. and 
backward areas have triad to attace the systeoi, • 

So, it will be 'seen tCiat nobody wipe off tn.-* 
eMsteiice oi k.T. scnools as long as tiif' sma.,; 
viilage-i, iirid h am j, at si are there in indJ:. ,> Thfe S.:. 
Scliool la the only a.i ternati vo ’,c.; ptuSviJu itiinimcm 
education to community .jtaying pe rntanen t i y in amaii 
villages locaied in nilly ina bac. C i»jard areas. *0 
I am of the firm opiniij.i tnat tnt- scliuol will 

remain in tsM',ur; also as wg see a;, .sresen- ;n 
developea coununea in e u.il.o.h. Australia, 


(lanada. 
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CHAPTER II 

□BJECTIVES AND DETAILS OF STUDY 

11 . 1 STATEMENT OF. THE PROBLEM s 

In Indicia 30y, of the‘ primary schooJt. arp 

single teacher schools. In each such school one 

»< 

teachev' manages four grades -froiin 'sCd- I to IV ana 
even V in some states. There are many schools with 
two, teachers and every teacher has to manage two or 
three classes. The origin of such schools is found 
bo be in Vedic System of Education which was in 
vogue in ancient period. As we , know, that our 
country is the country of villages and there are 
'B h aus'ah d s' ~ o'T s m a ]‘l' “ v m 'ages a nd hamlets u>ith striall 
population below 300 or less. It has a^'en fciund 
that 11:'% of tile chi Idem come unoer school going 
age whjch js the compulsory educate on age c;(roup-- L 
to J4. So, the small village having populatJon 
300, only 36 children will be of scliool going age 
wtiich are ei pected to tal-e admission in local 
primary scnools. But it is observed that all. 
children never taTs admission or nev,,sr attend 
school due to many reasons. Due to poverty and^ 
ingiiorance, their pare'nt'S .Cevhnut afford to send 
them to school's f'or t!je requif’ed pe^riod. Tn such 

‘ » ' ' i' ' ■ ' w / » 

small village, sin^jle teacher s.chci!oJ is the- only 
al tei-'nat 1 V© ,,;fQr ,j.i,rav I'rimg minamufti ■, educati on to 

' T ' • 4 P, ■ 
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children. As we cannot abolish small villlagss in 
our country, the Single Teacher School or two 
teachers schools will remain as the only source of 
minimum education is such village. 


Secondly, it is obs erved that there is mis¬ 
understanding with, regard to single teacher school. 
Many people are found to be of the opDnion that 
single- teacher cannot manage four standards 
properly and hence either such schools be given 
additional teachers' or the schools be closed. 
Without going into deep and without hnowing the 
typical circumstances in small villages, they dare 


to matie loose statements m this respect. Tt is 
unfortunate thing that soma persons from education 
field also make such type of statements which are 
not based on facts found in small villages. 


Thirdly, we know that there are single teacher- 
schools in developed contries lil^e U.S.S.R,. 
Australia, England, Chiana etc. and there they are 
treated as quality schools as other schools. It 
the well-known fact that England has introduced 
Monitorial System in their schools as it W 43 S' 
the very,-^ useful system for Single Teacher 
-chools. Tn Vedic system, most of the schools' were 
Single Teacher Schools seniof J^tud«.nt^ or 

". " -• “ ’ r' ■-> ■ f ■ ^ ' 
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-t) 

Monitors used to work as Mini-teachers and guided 
and help the juniors in their study. In this , 
Monitors in the Vedic System have played very 

I 

impo'rtant role in Single Teacher Schools. 

It has been fo u nji in our eKperiment on Single 
Teacher School, that all the students in S.T. 
school were divided as under 

(1) Classes as I, II, III & IV and 

* ' I 

<2) Houses lik6A,B,C,D. 

In each house, some students from each class were 
taken together where senior and junior students 
could come together. It was very convenient 
formation far all activities, Jii-e execurs'i or^s, 
visits, paper work, kitchen gardening etc. where 
senior students managed to work, as guide and helped 
the juniors as teachers, Mon]tors were selected 
from the same class which have got the leadership 
qualities and ability to help in academic and all 
other matters. So, Monitors and House Leaders 
having such qualities each war! as Mini-Teachers in 
Single ‘teacher Bchoal's efficiently if they are 
properly oriented. . • 





Secondly, it ha-s been found that the habtait of 

of leadership are 
Schools. It is not 
schools or in b:g 


Monitors and House 
headers in Single and Two Teachers Schools. 

2) To study how far Monitors and House Leaders 

I 

can work as Mini-Teachers in such schools. 

3) . To find out the areas of duties and 
responsibilities which Monitors and, House 
Leader can undertake-. 

4) To es-^plain the important role of Monitors and 
House Leaders in Non-gradeo, one and -cwo 
teacher schools. 

5) To prepare the "Plan for Non-graded tiingle 
Teacher and Two Teachers School's". 

11.3 A BRIEF QVERVIES OF. WOR K ALREf^DV DONE IN, THE 
FIELD s 

I 

The Single Teacher Schools iri India' l\avQ been. 

* I ' > . 

nefjivscted ,^by . all cpnce'ohe*d' I'^,rvg'L 

i • y I . ' . I 

' > I , 

However some educat j oni-sts have'-dohe *wbjr'''K'.'ar»(/ 

in this -field, L-'i.t'e'' Bhr i Rilffilihau 


self-learning and qualities 
inculcated in students in S.T. 
so possible in multi—teacher 


schools. 




11.2, MAJOR OBJ EOT IQ 


t^S 1 


1 ) 


To study the role of 


experiments 
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Parulel<ar, well known educat ion iot in Maharashtra 
State, first of a] ,l, advocated for the PKistance of 
Single Teacher Schools in small villages. He has 
rightly stated in his report that one cannot 
abolish the S.T. Schools because such schools are 
the suitable source of education for small 
villages. 

Dr. J.P, Naik, well known educationst in the 
cfciuntry opened one SKperimental Single Teacher 
School, at Shri. Mouni Vidyapeeth, Gargoti, Dist s 

I 

Kolhapur of Maharashtra. He is the first person in 
the country to conduct buch experimental Single 
Teacher School. He has published the book titled 
"The Single Teacher School" jn which he has 
advocated the exi stance of such schools in India 


and has stated that there are such schools even in 
developed countries and they are treated as good 


schools, 

Dr. Mail< joined as Adviser in Education 
Ministry, Mew Delhi and Dr. D.V. chick ermane, Ex. 
Director of G.K. Institute of Research at Gargoti 
continued the experiment in the revised form. The 
Education Commission (J964-6<L> has recommended the 
pattern of Ung.radsd Unit for S.T. Gchpois. The' 
same pattevn was applied, in e^xp© r-imen ta-1 -'SitT-,. 


School at Gargoti 'which/' pa'‘?),y.sid’ 


tb 


b'e 


.ye ry 


The N«C-E.R,'T. provicjecl the. finaneial 


55Ujccess,f ul . 
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.«:,tance tor th.s purpose end suggested to apply 
the seme i,, neighbouring S.T. Schools. It „es 
inproduc.d in 20 S.T. Schools ohich helped to 
improve the quality of those schools end also 
helped to minimise the wastage and stagnation. 

fl-fter retirement of Dr. Chichermane, br. N.E. 
Mali (myself, tool over the charge of S.K. 
Institute of Research and cantinued the Enperiment 
Ungraded Unit in ' e.primental S.T. School at 
Sargoti. The experiment i. hnown as the "Gargoti 
Plan for Sipgle Teacher Schools" which was 
recommended by many experts at State and N«ional 
level. .The eKpen.±s—«4?a<n._.eoav 


imah SXate 

had been to Gargot, for observation and they tried 
tm introduce the pattern in their s;ate;. 'But for 
want Of detailed study, w.n guidance it 

was not implemented successfully. 

Now I want to develop the plan further as "fln 

■Experiment of Honitors and House Ueaders in Hon- 

Sraded Single Teacher Schools" in our experimental 
school. 


^ ^ ^ quest I nN ^ hypothesis. 

If we p ] a.n ortSoerlv anH w « 

P riy and i,t ijje provide .prop-'er; 

opientation tn ”+i-ies j • ‘ 

^-eaoher, "Monitors;; and ''.hbuse 

leader's in one av t-iurt + = i~ ~ i, > 

tw teach-er-s school's, -they Van 

work as' Mini’-Teachers 4 - 1 '' V'r ' 

. .. chers and ,,t^e- :pc:hCol' 
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as quality schao] and we can overcome the serious 
problems of wastage and stagnation in such schools. 
Though there is only one or two teachers in sucli 
schools, he can get the help of monitors and house 
leaders from the children of the school in day to 
day educational programme and they can help a lot. 
The Monitors and House Leaders will help in the 
following fields^- 
i> Organisation of activities. 

2) Guidance in doing assignments. 

3) Daily activities like safai, prayer, News 
reading, Health Parade, games etc. 

n 

The system was very popu lar in v edic Sys;_tem 
which is known as Monitorial System. During 
British rule in India, the eoucat loriists and 
scholars found that system is very useful and 
effective in S.T. Schools and they introduced it in 
many schools in England. 


Cf we introduce Non-graded Pattern in such 
Senool.-j Sind if we utilise the help of Monitors and 
House Leaders in the schools,, we can have the 
following advantages:- 

1) Each child will progress with his own speed- 



3 ). 
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4) The children in the schools will get the 
apportunity of seIf—1 earn 3ng. 

5) The schools can develop the qualities of 
leadership,, cooperation and team worh among 
chiIdren. 

h) Teachers will manage the school efficiently 

- - 

without any additional teacher. 

II .5 COVERASE : 

The experiment will be implemented in ll 
schools in Budargad Taluka of Kolhapur Djsijrirt. 
For this five single teacher schools and' five two 
teacher schools will be selected. This Talul'a is 
one of the backward Talukas of the District having 
small villages located in hilly area. Majority ol 
the primary schools are single Teacher scnools 
which are found to be neglected almost in all 
respects. 

The Non-graded Single Teacher School at 
Gargoti will function as the model of experiment 

S 

and all other S.T. Schools selected for the 
experimentation will follow the o:;pe'rimerrc in S„T. 
school at Bargoti.- 

(A) Methodology: 


Non-graded or Ungraded Pattern, recommerided ,by 
Education -Commission' (■i9(b4--(t6-lt and' 
our S. T . ’ Bchoal' at''‘©afgpti '*Vii 3,-i- £m'p lisfm'erVtS'd'. lih 
other 10 'S.T. School's se lec-tecl.'''f o-r the 'purpose. 
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Methadolacjy will include the fallowing important 
aetpec ta: 

1) Non-grading of school jnto houses 
2> Restructuring of Govt, syllabus of Stds. I to 
IV into suitable units. ' 

3) Grganisation of activities related to local 
environment as per principles of Basic: 
Educat 1 on. 

4) Work—p]an and orientation of Monitors and 
House Leaders selected as Mini-Teachers. 

5) locating the role of Monitors and House 
Leaders in Si.T- schools. 

The-* Project Director will e;<plaan the 

experiment ' 'tci aTl concerned teacliers and the 

eciueation Officers at Taluta level. The teachers 

from 10 S.T'. Schools selected for the purpoeie will 

observe the experiment of non-graded pattes'n 

int\'’aduced in S„T„ school at Gargoti. The plan of 

worl will be prepared on the basis oi the 

experiment at Gargoti and through discussion witl\ 

the Lioncerncd teacl>iirs. The Project Dii'ector will 

arrange monthly meetings of all the teachers to 
\ , 

tal<e review of the wort done, difficulties faced 
' etc, and plan for the nef<t man th ^wi. 11 be prepared* 

which will be of'elastic nature. The teuchehs will 

- 

be 'given''freedom to miit'e necessary changes -Eiuitable 

' ■ ’ - i - ’ 

tp lodal 'bond i t ion i', ' , 
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Tho Project Director and PeKearch a&sifttanK 
'ill ] 1 pay frequent viiaiLs to a] J S.T, scliool's unUtM' 
sivper linent and observe the luorkinq . Necie-ss.ary 
ch<inq\‘a i*n ] 1 tale place after d i acuss 3 ori with the 
teacher a. The Project Di T'ector will arrange 

teachers' meetings and will ei'vplain the plan 
tl'iorough ,1 > .lO that tlie scfioo] W3 1 ] get necessar'v 
cooperat 1 on far succassful implementation of thr 


e i<pe i"-imen t . 

As the e !• pe r'3 men t is activity oriented, the 
school:: will need the fallowing teaching, aids and 
mater ials 
1 ) Mapci 

y. > Charts - 

".j 1 -’/majl tJlaci Boards 

Af Photos 


oI Mode is 


6) <3 and Trav 

) ’’laieria] for ofpc"-' work, clay wor! , (.'"c. 

ii! > Material tor org an isa Iv i on of c-.Jtur'aJ 


ac 13 V 11 1 e ,■:». 


9> Printed syllabus jntc graded uriits- 

1n>T Project Dji-e^ctor will eiri'anqe combjncd 
merting;.-* of' aiJ ii\on3tars, Housv' Leader's, siind' 


Te seller of C-T. scaools. 
prop*.'!' OT-; an tat 3 on * to- o J ay 


fhey 

111 e 1 r' 


will .'3e ppov 1 ded 
role p nop (f-r 1 y ^.nd , 


- ,e f f ii i orv t iy u 
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The Project Director will prepare Evalution 
Proforma to evaluate the academic progree^a and also 
the role of Monitors and House Leaders. 

VIZ. Data Collection. 

Each teacher will maintain Diary and he i»n, 1] 
give one full page to each child in the school. 

- —u 

The teacher will record the progress of each 
student in all subjects as per non-'graded plan. By 
doing this, he will be able to te]3 about the. 
academic progress of each and every child and will 
guide them accordingly. 

The teachers will keep record of the 
activities and duties performed by Monitors and 
House Leaders. They will also record diff icuirtTHS 
and gains in this respect. The Monjtors :ind House 
Leaders will also' be asled to maintam Dianes in 
which they will record the duties they performed. 

The Flesearch Assistant and the Project 
Director will have tlieir own diai'ies to record 
their vi«ijts and oijse r vat ions. Bo the data wjII be 
collected from the following main souv'ces:- 

1) Records of the teachers 

2) Records of the Research Assistant 
Flecords of the Monitors and Hpuse Leaders,.'-'',,,,', 


3 ) 
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n . 6 DATA PRQCE-ISSIQN 

The collected data from the following sourcefi 
will be processed methodically: 

1) Teachers records 

2) Monitors and House Leaders records 

3) Observation sheets of the Research “Assistant 

4) Evaluation sheets 

5) Project Directors record 

6) Procedings of the meetings of teachers called 
for. 


.oOo. 


* 







ii 
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CHAPTER III 

UNGRADED PATTERN DF S. T. BCHQOLS 
III.l BACKGROUND : 

I have, in pi'evious chapter^ given L'lit’ hj?3larj.cal 
bachground, place and importance, phy«iical and acMdemxi;. pi'CibJ''' 111 =: ^ 
present organ i sat ional pattern, teacher and their dt'ff j cult j,e& 
and organisational pattern teaching iriethads followed by single 
Teacher schoool at present. As 1 have stated earlier, S, 1. 
Schools are neglected part of the primary Education Tield and it 
needs serious attention in all respects. L.nte R. V. Parulekar and 
Dr. J. P. N'aib advocated the importance of such school and they 
■firmly said that S. T. School are the proper agency to provide 
minimum pri/nar'y education to the community in sniali vinage'j,, 
According to them, We cannot thinli of any typo of education 
without these school^ far such small village wli,ic.h are scaterd in 
hilly areas. They were of tfie opinion that if thi' H. T- Schools 
are provided suitable building, required aids and the qualified 
teacher, they can function efficiently. For tins purpose 
Dr. J. P, Naik started the Giiper'imental single teacher school in 
Shi'i Mouni Vidhyapeeth, Gorgoti long bad', I'he school was 
attached , to the primary practicing school ofl training caliege. 
The ejiperinient of 5, T, fichool was going on under lus guidance 
for some years back. The experiment provid fruitfui ahd it was 
the inodel of trainee teachers and the teachers around Gargoti . 

I 

I 

* > . ' ' V - i 

. i 




Then Dr. D. V. ChicKM'in-aiis, thfin Direc.1,ar of Ihf,: G- I . In'= i; i tuti:' 

of Rural Eduction, Gargoti took over the charge of the S. T. 
School and tried the plan in the school nearly for five years. He 
could evolve the suitable plan for Single Teacher Schools . I was 
also associted with the work as was attached to the G. K. Insti¬ 
tute, Gargoti. Then the Experiment of Ungraded Unit based on the 
suggestions made by^the Education communication (1964-661 was the 
experiment and 1 came to the conclusion that the Ungraded Experi¬ 
ment will be the suitable model for all S. T. SchOfiU 
improvement. I have, therefore, tried to strengthen the experi¬ 
ment in the same school for this investigation. So I am explaning 
the Ungraded Experiment in this chapter. 

111.2 PHILOSOPHY OF UNGRADED UNIT EXPERlttEH ! 

Present pattern of education is graded one. Each child 

I 

or student is to study one academic year for a particular grade. 
For example, if a boy joins the school in grade I, he will have 

to spend one year and at the encl he will have to pass the annual 

i 

examination. If he fails the examination, he will have to spend 
another year and he will have to repeat the same syllabus to pass 

the grade I. Unfortunately if he fails again in the same examina¬ 

tion, he will have remain in the same grade for more than two 
years. Suppose, a boy is clever one and he is able to cdmplete 
the four grades within three years,, he will not be allowed to do 
this. According to the present pattern and the rules of promo- 

f 

I 

tion, he must spend one year for each grade. It means, he must 

I 

spend four years to pass^V th std. He must follow in the Tine 
of average students. 

' ^ ' '' 

V I 1 ‘ I 

' ' » I 




But In the Ungraded Unit experiment the situation is 
quite different. Ue have abolished the class pattern. Though the- 
students are of different age and are of different level, we 
conaider that the whole school is an one unit. It is just like a 
family) parents look after the young chlldqrn, they guide, help 
and take care of them' in day to-day life. So also elder boys 
help the younger one. The younger boys observe the activites of 
their parents, thier elder brother and tries to behave 
accordingly. They learn so many things from eldeij persons in the 
family. The same philosophy in accepted and implimented in the 
Ungraded Unit Experiment. The students of different levels are 
treated as the member of one Unit or the school family. The elder 
or senior boys who are in the school for two or three years help 
and guide the younger students in school programme. The senior 
students are encouraged to take the leadership role in helping 
and guiding the younger students. It |is some kind of 
decentralised process where .the cooperative teaching learning 
process is encouraged. It is the suitable method for self-study. 

V 

III 3. OBJECTIVES s- 

The main objectives of ungrading Single Teacher School 
are as foilows 

(1) Reducing westage in Primary Schools due to failure in 

the traditional examination system especially at lower 

S 

primary level. 

(2) Giving opportunity to each and every students to 
progress at his rate or according to his own abi I'ity,. 

13) Encouraging the students for , self-study, cooperative 

and brotherly attlt-ud^'.i^mong the-stu'dents to help each 
other' in learrtig process, 




Sjdm 


\ 

We know wastage Is very high at the I grade level. 
The wastage occures due to many reasons. Among these, failures in 
grade I is the main reason. Nearly 30% of the wastage occures in 
grade 1 only. Wastsijge is found due to drop outs from the school 
and detention in the same class because of failures, sometimes 
the poor parents as they are ignorant, they withdraw their 
children from the schools for so many reasons. Some cannot 
provide cloths, text-books etc. for their children, some need 
help of their children in day to day life for their livelyhood, 
some are reluctant to sent their children bo schools as they do 
not know the importance of education. Someijimes it happens that 
the teachers of primary schools try to enroll all the children 
coming under compulsory age-group ( 6 to 14) but many of them do 
not turn to schools. Those and such other reasons are wellknown 
and hence there is no need to go into details. Ijere, I want to 

I 

state that to reduce wastage is one of the main objectives of 
ungrading S. T. School. 

Secondly, all the students in the school are mot of the 
same ability. But our present teaching and examination pattern 
followed in all schools presumes that all students are of equal 
ability. But it is clear that this is the wrong method. Class 

method followed by the teacher is not suitable for 'all the 

I 

students in the school. The students of the average ability and 
exptional students of high ability do suffer in this pattern. So 
we have given the opportunity for all students to progress at 

“ i 

their own rate. Nobody is sufferer in the experiment. The clever 
student can complete four stancjaftis within 3 years and go ahead. 

H I ' ft ' 

' ' \ * I iT* I ^ . 
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Thirdly, all the students are given encouragement for 
self-study and for helping each other while doing assignments and 
activities in the school. They are also encouraged to behave like 
brothers and sisters in the family. Ue have found these are main 
assets of our Ungraded Unit Experiment.- 

Ill- 4. SYLLABUS INTO UNITS ; , 

In the Ungraded Unit Experiment, the syllabus of four 
standards (I to IV) is reoasted into units. Ue have fecasted the 
syllabus into graded units of two subjects i.e. language and 
Arithmetic. Each lesson of language text book forms the one linit. 
The syllabus of Arithmetic is also recasted into suitable units. 
All these units have got printed on card paper and such printed 
cards are maintained by the teacher, with the help of the senior 

I 

students in the school. 

General knowledge and the activities like game,garden-, 
ing, excursions are common for all the students in the school. Ue 
have found in our experiment that there is no need of' teaching 
general knowledge subject for each grade separately. The teacher 
should teach the subject commonly. We know the grasping level of 
the students is rather'unequa1, So neither the students nor the 
'subject suffers in the process, On the contary, the young 
students get the opportunity to observe the . behaviour 
and action of the senior students and try to imitate them. 
The activities like game, gardening etc., the newly joined 
children l.e., young students need the help either of the sohqol 
teacher or the senior ‘students .in the school. The ytJVftge,? 

students are much benifited in this pattern. In big schgol's, .the 
the' young stud’ents from grade I or II do not ^et ,such benifit 
from elder students. Seo'^uee. al 1 the grades are seperated from 




each other on perment bas^s. The students have to rely only on 
the teacher. But In ungraded unit pattern, the young students are 
much benifitted as the elder students help and guide them 
whenever necessary. The experience of the”home life where every 
member come forword to help the other without any hegitation. The 

J 

student can enjoy the family and cooperative life in the 
experiment. So the recasted syllabus and the cooperative 
teaching-1 earning process help the students to progress according 
to their abilities. The recasted syllabus printed on card paper 
is given in App. at the end of the report. 

111-5 SEATING ARRANGEMENT ; ' 

Seating arrangement is also one of the important as¬ 
pects of Ungraded Unit experiment. Class method in big sohofll is. 
descarded In this experiment. Two types of seating arrangement is 
followed in the school. 

(1) Grading seating arrangement 

(2) Housewise seating arrangement, 

Uhen the teacher teaches new unit of languages 

and arithmetic, gradewise seating arrangement is mode, 

The students of equal level are grouped together as the suitable 
unit for teaching new topics of the syllabus. For example the 
students who have taken fresh admission in tpe school are treated 
as one grade. The students who are in the second year are taken 
as second grade. In this way all the students are grouped into 
four grades for teaching languages and arithmetic cnjy.’ - Pgr- 

Mr 

remaining subjects like general knowledge, gb^me, gardening etc. 
the house system is evolved which has proved’ -to be suitable one. 






UM1 e forming houses the students,- we take two or three students 
from each grade. Each house 'consists 8 to 10 students from four 
grades. The number of students in each house will depend upon the 
total strength of the school. In this way the four groups are 
formed for the purpose. Each house consists junior and senior 
students of different level. Now it will be clear how the 
grouping pattern is followed in the experiment. 

I 

Secondly, we elect monitors and house leaders for each 
grade and house respectively. While electing monitors and house 
leaders, we see that they are rather clever students with some 
better ability. When a particular grade is busy with the 
assignments given by the teacher, the monitor help and guide the 
other students as and when necessary. If the difficulty is beyond 
his control, he requests the teacher for guidance. The same case 

I 

with the house leader also. When the particular house is busy in 
doing some activity and when the young boys'need help the house 
leader come forward to help and guide the needy students. 
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The pairing system or the friend system is also 
followed in the exepriment when the teacher arranges visit to 
post office or Gram Panchayat, the younger boy accompanies the 
elder one. The elder boy takes care of the younger one as if he 
is his younger brother. The pairing system is also utilised while 
solving the languages assignment senior boj^s help the Junior in 

doing assignments. 

For social studies, general scienoe. health and hygiene 
the group pattern is followed. The students in the school after 
some practice become accustomed to change from^one pattern to 

f 

another, 


in-6 MAINTENANCE OF RECORDS 5 

flSintensnce ot record le the «st things in the 
experiment. Teecher as wel 1 ee the students hers to mainlein 
partioular type of records which is the essential part ct the 
experiment. Each student is supplied printed cards of units based 
on the syllabus of four standards i.e. Std. 1 to IV. The fresh 
students take the help of monitors or house leaders while keeping 
the cards duly tick marked. Each such card is counter- 

V 

singned by the teacher. Each student has to maintain three 
cards. One for language, second for arithmetic and third for 
general knowledge. The assignment are printed on such cards and 
columns are kept td_ enter the dates of completion. 

' I of) r. 

S 

4 ,r 

■ "W, t / ' ■ 

* I ‘ 
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The teacher has to maintain individual oafds df' SU 
students and the monthly records sheet showing tfie names of all 

I 

students and assignments completed by them. The monthly reports 

are consolidated at the end of the academiciyear which shows the 

. 1 

total performance of the each student, in each subject. 


Ill - 7. TEACHING METHOD & EVALUTION : 


■ As I have stated earlier, the teacher in S.T, School 
has to manage four grades and to cover the syllbus of four grades 
within an academic year. On the contrary, the teacher in big 
school has to manage only one grade assigned to him and he is to 
cover the syllabus of only one grade within an academic year. So 
it will be seen that the teacher of S.T. School has much more 
responsbiIIty than the teacher big school. Hence it is necessary 
to find out the ways and means to complete’the syllabus of four 
grades satisfactorily within the specific period. For this 
purpose we have followed the following method in the Ungraded 
Unit 


Experiment , 

(1) Individual teaching-1 earning method. 

(2) Group method 

(3) Graded tea^ching method 

14) Self-study method 
« * 

In the individual method, the students can progress 
according to ability. Thier favourablje or inf av durables 
circumstances. He can go ahead with - the 1 units 


of recasted' 


syllabus one by one. The clever boy who is i^egular in the school 

■ l ' , ' . ■ 

I , * I ' j 

can progess rapidaly and second boy who is, unable, to ’ attend 
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regularly and who is of average level can progress slowly accord¬ 
ing to his ability. But he will never fail in the examination. 
Performance in the ungraded school will not be common. The sylla¬ 
bus of language and arithmetic only is recasted Into units for 
the purpose mentioned above. 

In group method, all the students in the school treated 

as one unit. The suitable seating arrangement is evolved for this 

« 

purpose which will be explained lateron. Expect language and 
arithmetic all other subjects like general knowledge and 
activities like games, gardening, visits are managed like this. 
Ue have found that 'this method treating the whole school as the 
one unit as the suitable method for the subjects other than the 
languages and arithmetic. The syllabus of language and arithmetic 
is graded one. So we have followed the graded teahcing method. 
When we treat the school as one unit, the senior students while 
they are doing activities related to syllabus. This situation 
helps to create brotherly and cooperative attitude among the 
students as in the family at home. 

ii I 

The Graded Teaching method is used only for languages 
and arithmetic purpose. As the syllabus of four grades of these 
subjects is graded one, we must take the groupwite or gradewise 
teaching in this respect. The difficulty level fo these subjects 

remains to be diffsrent and hence the nmet|hod is suitable to 

' ^ 

teach graded syllabus, . 





Ue,in this experiment give much importance to the 
Self-study method where every boy tries to solve the given as¬ 
signment by the teacher. In the big school, as the teacher has 
enough time at his disposal, he follows the spoon feeding method 
and tries to talk and talk before-the studnnts. He seems to be 
under wrong impression that all students am blank, ignorant and 
so he must teach each and everything to them. We know it is the 

wrong method where students cannot get any kind of opportunity. 

! 

But in the Ungraded school, every student ha(s the opportunity for 
self-study and he becomes able to accept the challenge during his 
student life. Of course, thejmonitors, group leaders and teacher 

I 

help and guide them as and wl;ien necessary. Assignment prepared by 

the teacher in advance are baaed on the tea^ching of the teacher 

i 

in respect * of language and arithmetic! subjects, All such 

• < 

assignments of the objective nature where s|hort questions like 
fill in the blanks, short answers, wrong or right and drilling 

I 

types given to the students gradewise. ; 

I 

Now, 1 shall explain the evaluation procedure, we, in 
our ungraded school, have dlscared the routine type of annual 
examination for Stds. 1, II and III. Ue know the present practice 
followed in the schools that the annual examination is held and 
the result'is declared where some students "pass the examination 
and some fail in it. The failed students are forced to stay in 
the same class for another year. Some faijed students take shock 
of such examination and they drop off from the school. We find 
that there is very high persentage of drop off students In 

I ' ’ • < •' ■ 

class I than in any other Class. , 

The parents of such, fai led’ ’ chl4.dern. from the school. 
Education Cojnmlsslon (1964-6.^) . h^S pinpointed the Sanre thing. 
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The commission has recommended that Grades!I and II should be 


rged Into one unit and examination be hel^ at the end of the 


second year. We have gone one step furjther and decided not 

I 

I 

to take any traditional examination upto grade III. So there will 


not be any problem of failures upto grade 


III. 1nstead of the 


tests to Judge the performance of the students which will show 


the progress of each students in the differept subjects. It will 
help the teacher to plan his work suitably and each student will 
know his own progress compared with others. We have found two 
types of advantages from this testing procedure. One is that the 

*5 

teacher can judge the performance of the school and the second 
advantages Is that the students can compare their progess 


with the other students In the school and try to go ahead 


with the other progressive students. It is-some kind of encour¬ 
agement to each students for self-study for attending the school 
regularly. 






CHAPTER IV 

i 


DETAILS OF SCHOOLS SELECTED FOR EXPERIMENT 


IV. 1 
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The Experiment of Monitors and House Readers in 
Non-graded Single and Two Teacher Schools wa,s implemented in ten 
schools. The Single Teacher School at Bjargoti was a model 

I 

experimental school where non-graded pattjern was implemented 
before this experiment. The investigator was in charge of this 
school and the non-graded pattern was conducted under his 

I 

supervision. The results were very encouraging which have proved 
to raise the quality of the school in all respects. The 
experiment helped to wash off the wastage and stagnation 
problems. The students could progress as per their ability and 
hence there was no case of failure. Self learning aspect was 
encouraged along with various types of activities used as the 
medium of instruction and edugation. 

The experimental school at Gargoti is well equipped and 
it has got trained, young and enthusiastic teacher who is working 
with devotion. It is the common experience that the quality and 
quantity of the school depends upon the quality of the teacher. 
In other words the quality of education is mainly depende'nt upon 
the quality of the particular teacher. Accordingly, the school 
at Gargoti was much benefitted by the good teacher. The 
experimental school at Gargoti is the pari and parcel of the 
practicing Primary school having stand.irds I to 

f 

Education Department of the Government of Mchanas,htra has. ■,kindly 

t ,, • 

approved this experimental single te.acher school as Aided school 
and hence it is possible for the manac emeni to conduct the 


experiment. 




□ut of the remaining ten schools, five schools are 
single teacher schools and five schools are ijwo teacher schools. 
Gargoti is the Taluka or Tahasil place cf Bhudargad Taluka, 
Bhudargad is the old fort and Taluka is named and known by this 
fort. Taluka is one of the backward Talukas of Kolhapur District 
which IS covered by the ranges of Sahyacri. There are 100 
villages in this Taluka of which most of th^ vileges are small 
villages having population below 1000 or so.| Some small villages 
are not connected with pucca approach roads and hence not 
approachable easily in rliny season. Some school villages 
selected for the experiment are not connect<d with Pucca roads. 
In the rainy season, they are approachable by foot only. The 
details regarding these schools are given inithis chapter. 

! 






43 


Table No» 1 


List of the Schools With Required details 


Br. 

No. 

Name of School 
Village 

-T 

Popualtion as per j 

1991 Census , j 

Distance 
from 
Gargoti 
in KMs. 

Read 

Type 

School’ , 

Type 

' 


1 

Male 

Female 


1. 

Bhosemodewadi 

152 

193 

345 1 

t 

8 


ST . 

\ 

2. 

Barve Bk.(Group 

Gram Panchayat) 

837 

897 

1 

1734 

1 

B 


ST 

3. 

V 

Donawade 

403 

480 

1 

BB3 



2 Teacher 

4. 

Hanabaruiadi 

295 

240 

582 ' 


Pucca 

2 Teacher 

5. 

Nahaluiadi 

252 

240 

492 i 


Pucca 

2 Teacher 

6. 

Maluiadi 

227 

225 

452 1 


Kacca 

1 

2 Teacher 

7. 

Palewa'di 

132 

148 

1 

280 ” 


Kacca 

B.r/-' 

.B. 

Pacharde 

248 

287 ! 

536 

6 

Pucca 

S.T. 

9. 

ShindeMadi 

266 

292 

558 

5 

Kacca 

2 Teacher 

10. 

Vanagutti 

234 

251 

494 

9 

Kacca 

S.T. 

11, 

Gargoti 

( 

6543 

1 

5659 

12202 

- Model S.T. School 

> 

- i' , - 
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IV. 2 

It will be seen from the Table given in this chapter 
that the total number of schools selected for,the experiment are 
located m small villages in hilly areas, Out of these 10 
schools, 5 schools are Single Teacher Schools-and the remaining 5 
are TwoTeacher Schools. All schools are within the radius of 10 
kms. from Bargoti Head Quarters or Taluka place. Regarding road 
facilities, it will be seen that 5 schools are connected with 
Pucca roads which are approachable in all seasons and 5 schools 
are having Kaccha approach roads. They are not easily 
approachable in rainy season. 


IV. 3 


The problems faced by Single Teacher Schools are also 
faced by Two Teacher Schools. Even in Two Teacher Schools one 
teacher has to handle at least two standards at a tme. So, he 
has to take, the help of- Student Monitors anij House Leaders in 
teaching learning process. The Investigator wllile discussing with 
I the teachers in.experimental schools, they cptned that they have 
to seek the participation of Monitors and House Lei|ders in day to 
day working. They also stated that the,partidipation of Monitors 
and House Leaders have proved to be very , helpful and also 
effective. 


' ' V ^ 
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TABLE ND. 2 

Bovs and Girls in the school selected for Experiment 


BR. 

No. 

Name of 
the School 

Stud 
in I 

ents 

Std 

• 

Stud 
in I 

ents 
I St 

d. 

Students 
in III Std. 

Students 
in IV Std. 

Total I 



B. 

6 . 

Tot 

B. 

6. 

Tot 

B. 

8 . 

Tot 

B. 

6 . 

Tot 

B. 

8 . 

e 

1 

Hanabar- 

Madi 

3 

12 

15 

5 

1 

12, 

12 

1 

21 

12 

6 

18 

32 

34 


2 

Palewadi 

1 

2 

3 

1 

1 

B 

7 

1 

12 

1 

2 

6 

19 

10 

1 

3 

Mahaluiadi 

1 

5 

1"2 

9 

_ 

5 

14 

5 

1 

12 

1 

1 

8 

25 

21 

1 

4 

Bhos Mody- 
achiMadi 

3 

3 

1 

1 

3 

4 

5 

9 

1 

14 

1 

2 

9 

16 

— 

18 

1 
—i 

5 

Whanaguty 

5 

1 

b 

3 

1 

8 

1 

3 

1 

2 

1 

3 


10 

2 

b 

Barve BK. 

1 

2 

b 

2 

3 

5 

5 

1 

12 

5 

5 

10 

16 

17 

1 

7 

Nalwadi 

2 

1 

6 

2 

3 

5 

2 

2 

1 

1 

5 

1 

1 

14 

7 

8 

Shindewadi 

6 

11 

17 

10 

5 

15 

B 

11 

19 

6 

12 

18 

30 

39 


9 

Pacharde 

■ 

12 

16 

B 

6 

14 

20 

. 14 

1 

12 

2 

14 

32 

36 


10 

Donwade 

13 

b 

18 

11 

13 

24 

15 

1 

29 

8 

a 

16 




11 

Gargoti 

e 

3 

11 

8 

1 

12 

8 

3 

11 

7 

3 

10 

31 

13 
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■1 


It will be seen from the Table that enrollment range is 
from 21 to BB students i.e. highest enrollment is found in 
^Donawade School and lowest enrollment is in M^halwad; S.T. 
School- The schools having student strength 46 and above are Two 

teacher schools. 

These details will be very useful to study in detail 


these schools. 
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CHAPTER V 

SUGGESTED PLAN OF ACTION 

action plan FDR IMPROVEMENT OF SINGLE TEACHER AND TWO TEACHERS 

SCHOOLS, 


V. I Background 


Forty percent of the primary schools in India are 
Single Teacher schools. The same percentage ij found to be in 
the State of Maharashtra, I have given the deta 
ous chapters in this report. 


^s in the previ- 


The Single Teacher schools are facing', both academic and 
physical problems all over India. • The Bhudargad Tljaka, one of 


the backward talukas of‘the Kolhapur District 


sample for this study because the number or sipgle teacher 


schools is almost equal to multi 
covered by very small villages' 


is the suitable 


teacher school!. The Taluka is 
and hamlets wiere only Single 


money trying to 
is one of them. 


Teacher' school is the suitable unit for ||>roviding minimum 
education both for school going - ch i Idren and,,t|ie community. Ours 
is a developing country with limited sources o 
have development in various fields. Education 

During post-independence period especially during the plan . peri- 

1 

ods number of primary schools were opened in school less villages 

( > 

and#small villages. They were mainly single teacher schools. 
Efforts are being made to provide free,compulspry -and universal 

education to all -the childrert beiwep the; ftgejrc 

■ ■■ 

' was but natural that th-ev^lT£ilT!b^,t 
schools has increased but thV p.reSsTJft, 
teacher schools 
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They are laQQJ-ng behind both in academic and (physical facilites, 

. t 

No State Government can provide required finance for physical 
development of these schools. Supposing, the local community is 
ready to contribute for the developing programme, the State 
Government or the Education Department cannot provide sufficient 
funds at a time. As far as the academic progress is concerned, 
it cannot be achieved within a short period. So the process of 
development of these schools will be step by step. I have tried 
that the plan at Gargoti as the Ungraded Unit experiment for this 
purpose which will be implemented by ’ any single teacher school 
anywhere in India. The action plan will be'as follows 

DAILY TIME-TABLE OF UNGRADED SINGLE TEACHER SCHOOLS 
MORNING SESSION < 7.30 a.m. to 10.30 a.m. ) 

7.30 to 7.45 SAFAI Students will meet housewise amd clean 

the classes and school premises. Each 
house will change the plot allotted 
to it once a week. 

7.45 to 8.00 COMMUNITY Students will recite the song written 
SINGING on the black-board. The song will 

PRAYER change every week. 

8.00 to 8.15 ROLL CALL Students will count the number house 

wise and class wise. Presentee will 
be taken and will"be entered on the 
Block board. 

The news will be written in advance 
on a black-board and located in the 
map of India. Childern will read the 
news and the teacher will explain it. '' 

The teacher and some times the 
monitors will inspept teeth, nails 
cloth of children and required - 
instruction willbegiven. 

9.00 to 9.30 GARDNING Students wiU work on the pTotfe 

□R PLAY, assigned to the houses and grow 

WORK vegetables on them. . 

9.30 to 10.00 GENERAL The teacher will explain' some topic 

' INFORMATION of general knowledge or social studies 
for 

' ' V. 


th-e whole unit [of four grades.^ 



B.30 to 9.00 HEALTH ’ 
PARADE 


8.15 to 8.30 NEWS 

REDING 
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lO.OO to 10.30 STORY The teacher and some times the 

TELLING students will tell or read the 
AND READING stories before the house wherever 
possible the stories will be 
dramatised. 


AFTERNOON SESSION <3.00 p.m. to 5.30 p.m.) 


3,00 to 4.00 ARITHMETIC Teachers teaching and assignment 

for self-study given to students. 
Normally each graqle will have 
teaching for 15 minutes and self 
study for 45 minutes. Teaching will 
be done by rotation. 

4.00 to 5.00 LANGUAGE Teaching and assignments as above. 


5'.00 to 5.30 GAMES Free games will be arranged 

housewise. 

N.B. The morning session will be arranged housewise. The after¬ 
noon session will be grade-wise for the first two hours and 
housewise thereafter. As I have explained b'efore, the time-table 
given above is based on the experiment conducted in our experi¬ 
mental single teacher school at Gargoti. 


V - 2. SYLLABUS AND THE ASSIGNMENTS. 


As I have explained earlier the present syllabus framed 
by the Education Department for Std. I to IV is recasted into 
units and assignments which is given in Appendix at the end. 


We have got printed cards shoying graded units 
seperately for Language, Arithmetic and Geneifal Knowledge. Each 
student is given all the' three printe,d' car^^'for the assignments^ ^ 
and for entering the dates of completion of particular units' , of 
the particular subject .in the columns kept for this purpose. 




I have also given some sample assignments of language 
and arithmetic based on recasted syllabus and which were used in 
aur experimental school. The teacher in the S.T.School required 

V 

orientation and some skill to prepare the suitable assignments 
for students. The teacher cannot prepare such assignments as and 
when needed. He requires to prepare such assignments well in 
advance. 

V - 3 . OTHER REQUIREMENTS 


For the academic progress and for smooth working of the 
B.T. School the miniAium equipment is required "for each and every 
S.T.School as various types of acitivities are used as the 
medium of instruction in this experiment. The school must have 
the required material for this purpose. The names of such items 
are given below 


1. 


2 . 


3. 


4. 


5. 


6 . 


7. 


e. 


ITEM 


NO. QF ARTICLES 


B1ack-Board 


5 


Maps-v 1 11 age , Taluk-a, Districts 5 

state and India ' 


Charts & Pictures 15 

Gardening Equipment 

Material for paper work and 
Clay-work 

I 

I 

Cultural activites — 

National Flag, Photos of ; 

National leaders & the required 
material for celebration fo cultural ^ 
and National activities in the school. , 

Books for general reading Simple stoijy f ■ 

books covering autobiographian'etc. (please / - 

see the list in Appendix) , ■ ' , i 


Equipments fOr games 

Balls, Lazim, Dumbells etc. is required 
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The minimum items of equipment are given here. If the 
school gets more equipment than this it will be more useful for 
the school boys. 

I am sure if the teacher in the S.T,School implements 
the plan in the school properly the school will develop upto the 
mark. 


V _ 4. ROLE OF MONITORS. 

Major objectives of the Experiment were to study the 
role of Monitors and House Leaders in Singl ■ Teacher and Two 

Teachers JJchools. After-implementing the experiment it is re- 

I 

vealed that the Monitors and House Leaders caniplay the following 
role which is very helpful to raise the quality of the small 
schools. The details regarding this are given in [the separate 


chapter. However broad areas a re, given below s- 

! National Institute of Educatiea v * 

> Libi.try & Documientatioa j 

Monitors Unit II^C.E.R.T.) i 

^cc,N. j 

1) Assignment supervision Dsr* . I 

2) Distribution of daily work like safai, gardening etc. among 
students. 

3) Distribution and collection of material. j 


4) Bringing children to schools. 

5) Help to House Leaders. i 

6) Engage class when ‘the teacher is on leave. 

7^ Seating, standing and walking arrangements. 

18) To help the weaker students to study whil.e doing assi,g&ip.ent,j 4 . 


Jil ' . V“v'-V 


"J) Follow up of instructipR'S given t;eacJ'h'eT„. «AjSs-i 

[10) Arrangements of activities and,cultural 

111) Maintainence of d is.c vp lane. = v-'?'■ “ 
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5 HOUSE LEADERS j 

^use Leaders are selected on merit. They are selected after 

i> 

nsidering their leadership qualities and talent. It is found 
hat the House Leaders can play the following role 
i) “Supervision of indoor and outdoor common activities. 

I 

Arrangements for prayer,games etc. 

) Maintainance of discipline. 

t 

') Distribution of milk,sukadi etc. 

i 

i”) Leadership in organisation of games, cultural activities etc. 
‘.) Control and guidance to particular house. 




k) Reporting difficulties to teacher, 

) Overall control of common activities and guidance for 


successful implementation, 


It will be seen from the role played by Monitors and 
use Leaders is rather common and related to each other. If they 
re given proper orientation and guidance and if the teacher is 


n a position to believe in students, the teaching-learning 
rocess will be more effective and students will be able to do 
iClf study and assignments on their own. The common misunder- 
tanding is to be found among teachers that they as Gods, knowing 

>* I 

I 

erything and all the students are completely lignorant and they 
eed spoon feeding in all respects. It is observed that most of 

e teachers make the students unlearn instead of learn. This 

■ 1 

pe , of misunderstanding is very dangerous in the formal system 
f education especially at elementary level, because this is the 


beginning of good qualities like thin,king, tryingp'layinQ of 

eadership role etc. For ’this,Ungraded' pa'tte'r|ri is' 
id students get encouragement to develop grigijial q,ual-i,ties,. 


the proper place where students' can get enough'oppor,tunity to 
^ke initiative in all respect?. \ 



I 


CHAPTER VI 

SUMMARY, FIHDINGS AMD RECOMHENDATIIONS 
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The first chapter is devoted to give historical background and 
present position of sinlge Teacher and Two teacher schools In 
India. Many people make positive and negative comments regarding 
these small schools located in very small villages in hilly back- 

I 

ward areas. They do not consider their importance in small vil¬ 
lages where they are only source of education and guidance both 
I for children and community. As Mahatma Gandhi said that India is 

I 

i the country of villages and nobody abolish the existence of small 
I villages in our country. The small villages will be in existance 
|i';in future also, Morever, number of small villages are increasing 
|,with, newly established localities. For such small villages single 

i ' I 

‘.Teacher School is the only source of education 'required for each 

f 

f child and citizen. 


VI. i 

In the begining of the first chapter, I have explained 
I the nature of S.T. School and its background with short histroy, 
iOn the basis of the eld educational reports, 1 have tried to 
(State that monitorial system was in existance and it was very 
leffective and popular in anciet period also, Secoundly, I have 
^i'taken the brief review regarding S.T. Schools and showed that 
^majority of the experts and educationists are advocates of S, T. 
iSchools. While some are against the existance of these schools, 1 
have given the reference of bate, Dr. J, P. Naik welknown 
educationist who has advocated the S, T. Schools and urged to 
develop them in the interest of masses residing in rural 
areas in small villages. He has first of all conducted the 

experiment of S. T. shcool at Gargoti and wrote a book on the 


subject. 



1 1 ^ has proved that the S.T. school if properly managed with 
perlenced and enthusiastic theacher, can function as quality 
|school which will develop as community school. 

I' is just an introductory chapter where brief 

I 

I history and background is given with important references, 
lobjectives and details of study are given in Chapter-Il in 
I, this report. 


I Accourding to National policy of Education-1986, the Operation 

\ 

? Blackboard Scheme is being implemeuted in the country, There is a 
provision to give additional teacher to S. T. School. Sloguns are 
^ being given to abolish all S. T. Schools by giving additional 
teachers to all these Schools. But it must be taken into account 
I that there are many saml 1 villages without schools and there are 


( 

f 


s'' 

If 


many S. T, Schools having only 10 to 15 student strength for such 
small villages, there is no need of two teachers. One teacher can 
manage the school by providing persoanl attention to each and 
every child. I have in this chapter given the examples of 


I* developed countries where S. T. Schools are in existance and they 
I are popular, in the statement of the problem, I have tried state 
I the advantages of S. T, Schools by giving some examples of self 


learing aspect, development of leadrship qualities etc. 

Major objectives are given in this chapter and a brief overview 
of the work already done in the field has been .taken in detail, 1 
have quoated the names of Late,’ Dr. J. P. Naik, Late Dr, R. V, 
Parulekar, Dr. D, V.Chickerruane, Dr. M. G. Mali etc, These are 
persons who have done polneering work in this field. 
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VI. 2 I 

Under research question and hypothesis, r have stated some 
burning problems faced by S. T. School apd Two teachers 

schools. Problems are of two types, There are academic as well as 

j 

physical type. Then 1 have stated the Ungraded pattern for S. T. 
School and Two teachers schools and its advantages. Under this 
pattern child can get the opportunity to progress with his own 
speed and ability. The schools can overcome the big problems of 
wastage and stagnation. The students get the opportunity of self 
learning and participating in various types of activites 

where they can develop their original qualities. On the basis of 

I 

this, the schools can develop as the quality schools. 

VI. 3 


Under methodology, 1 have stated the Ungraded pattern 
recommended by Education Commission (1964-66) and implemented by 
Gargoti S.T, School is the base of this study and with same 
required modifications, the pattern is implemented in the study. 
Non-grading of school, organisation of activites related to local 
condition, seleotlon of monitors and House Leaders and their 
orientation of concerned teachers, restructuring of syllabus into 
units. All the aspects are given under methodology.I have stated 
that the data will be collected and will be processed from the 
following sources!- 

11) Records of the teachers, (2) Record of Research Assistant and 
(3) Record kept by the Monitors and House leaders. 
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VI. ^ 


In chaptef-3 details of Ungraded pattern of S. T. 


Schools are given. After explaining the backgiqound of ungraded 

f ' i 

II pattern the philosophy of Ungraded Unit Experiment is given 
^wherein, it will be seen that the class method followed by formal 
education system is abolished and family type pattern is 
* impleniented in the pattern. Whole school is treated as one unit 
[ ps in family unit where elders will help the younger one. The 
objectives of the Ungraded Unit Experiment are stated in this 

I 

‘ chapter. Reducing wastage and stagnation by giving opportunity to 
f' each child to progress at his own rate according to his ability, 

: encouraging students for self study are the main objectives, The 
! most important thing In the experiment is that the government 

I 

syllabus Is reoasted into units. It is arranged as graded one and 
it was got printed on seperate card papers so that It was possl- 
ble to supply the copies of It to each and every child. 
General knowledge, activities like games, gardening etc. were 
arranged common for all the students. This arrangement helped 
to save time and successful implementation of the activi“ 


Housewise and gradewise seating arrangement is the 
important aspect of this pattern and selected monitors and House 
Leader help a lot by various ways. Pairing and; friend system is 
also followed in the pattern. Maintainance of’ records by the 

teachers and students so also teaching method and evaluation 

I 

procedure are also important aspects explained in t|his chapter. 
The details of sohools selected for experiment are given in 
chapter-IV Qargoti S, T. School was model in this study. Out df 
fhs ten schools selected for the study, five ^bhoolB are Singl® 
Teacher Schools and five schools are Two Teacher Schopls. 




loweat strength of the school Is 21 and the highest strength 


’ t 4 -h(s schools are not connected with pucca roads and re- 

rHalf 0* 

5 schools are approachable in all seasons. The details 

I 

i gradewise enrollment, population of school villages as 

I r census 1991, distance from Gargoti i.e. Taluka place, road 
(f P®*" 

Itype etc. are given in this chapter. 

I In chapter V the Action Plan for improvement of single 

I 

^'Teacher and Two Teachers Schools is given. After explaining the 
/'background, daily time table is given in two sessions i.e.morning 
'session and afternoon session secondly, minimum equipment 
required for the school is also listed in tthis chapter. The 


■ details of role played by the monitors and House Leaders are 

f 1 

given in this chapter at the end. 


VI. 5 


; FINDINGS ! 

I As I have stated earlier, the Experiment of Monitors 

1 1 and House Leaders was conducted in ten schools in Bhudargad 
[ Taluka of Kolhapur District of the Maharashtra State, 1 'have 
I stated earilier that as long as the small villages are there, 

! Single Teacher Schools will be there. As per directives of Indian 
Constitution and National Policy of Educatiqn (1986) it. Is our. 
binding to provide compulsory primary edujiation to all the 

l 

children upto their age of 14. Accordingly many measures ar 
being taken by State Governments and at National level for 
universalisation of primary education. There are thousands of 
smaM vllleges at present without any schooling facility, 
There is no other alternative except Single Tepoher Schools for 
small villages and hamlets. So, the states and centre should 



I importance of single teacher or two teachers schools. 

i contrary, they must be attended very sympathetically in 

|,0n the c 

I respects. All types of measures must be tslken to strengthen 


'these 


schools as they are the only source jof education for 


'students and local community. 


I On this background, the Investigator has undertaken 

i Imental work regarding single teacher schools since long 

I eKper 

Inline and this eKperiment of Monitors and House Leaders is further 
fnext step in the education field. The finding of this experiment 
Ure very useful and encouraging. The Investigator has realised 
5' that If the Gargoti Pattern of Ungraded Unit is implemented in 
^ all single teacher schools step by step, they will develop into 


Equality schools. On the basis of the data collected in the 
I experiment and the records kept by the teachers, students and 
I-Research Assistants very useful I findings have been recorded 


I VI. 6 

GENERAL FINDINGS t- 

■1) The experiment could create family atmosphere in the school. 

2) It could create cooperative attitude among students. 

3) The students got enough opportunity to develop their good 

qualitles. 

41 Self learning aspect was developed among students, 

5) Students become more responsible and enthusiastic in accepting 
responsibilities and leadership role In schools and at 

6) It helped to reduce wastage and stagnation. 

7) Erradioation of traditional failure system.- 

01 Each child was allowed to progress as per,, hif ability and 


convenience. 



Teachers lr\ single teacher and two teachers schools were 

01 

realise*^ that the students are not completely ignorant. 
They can shoulder the responsibilities if they are properly 

oriented. 

i 

10 ) Some students can develop as Mini-Teachers who can help the 
teacher in teaching learning procass- 

VI. 7 

role played by monitors ; 

It Is proved In the experiment that the role 
played by the moniters is as follows 5- 

11 Giving and checking of assignments in the form of revision. 

2) Distribution of daily work like safal, supply of drinking 

; water, gardening, prayer, news reading and writing etc. 

3) Distribution and collection of teaching learning material. 

^ 41 Marking of presentee and absentee when the teacher is on 

I ■ 

> leave, 

I 51 Bringing children to school who are irregular or absent. 

I 61 Helping house leaders as and when necessary. 

I 7) Engage class when the teacher is on leave. 

I 51 General checkup to cleanliness of the children in the class 
91^ Seating, standing and walking arrangements bs per requirment 
101 Helping slower or weaker children in the class while doing 

I 

assignments, activities like gardening, paper work, mud work 
play activities, visits excursion, cultural activities etc. 

11) Reporting difficulties or problems to thei teacher of. the 

particular class and students | , 

12) Follow up of activities and suggestions given by the 


teachers. 




13) Distribution of milk, sukadi, or eatables. 

14 ) ■' The helping sick children and reporting to teacher and 

parents. 

15 ) Maintainanoe of discipline. 

16) Welcoming teachers and guests coining to school and class, 

17) Leadership in cultural and social service activities. 


tural activities 


VI. 8 

Role Played by the House Leaders 

1) Safai of school builfling and campus 

2) Seating and standing arrangement for daily prayer. 

3) Daily cheque up of cleanliness 

4) Prayer, news reading and writing on the news board. 

5) Maintain discipline among students while going out for activi 
ties,visits cultural activities etc. 

6) School decoration. 

7) Distribution of Milks, Sukadi pr any other eatables. 

f 

8) Leadership and participation in games and cul 

9) Distribution of teaching, learing materia! and games equip 

I 

10) Control and guidence to formed graup. ' 

111 Lead.rship role In all group activities ilke story 

telllag, sieging, reading, gapes, cultural apti.ltlss, paper 

work gardening etc. 

12) Organisation and guidance activities in thd absence 

I ' ~ ^ 

teacher. ■ ' 

131 Reporting dlffldultiee like eiokne.e, uniform, material , 

etc. to the teacher. ^2 

14) General supervision of the group f-pr progresp. 

* officers of education departm^lr 

15) Welcoming teacher guests, office - _ ^ . 
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16) Urltlng daily presentee and absentee on the black-board. 

recommendation ! 

1 . Ungraded Unit pattern has been proved to very effective and 
useful for single and two teachers schools and it should 
be implemented in all such schools in Inc la so that these 

schools will develop as quality schools. 

’ 1 1 

I 

i 

2. Hand book giving for teachers all details jin single and two 

teachers schools be prepared on Ungraed junit pattern and 

1 

should be made available ^o all teachers, 

3. The State Governments through Zilla Parishad as should 
conduct at least two Experimental single Teacher schools in 
each District. 

4. NCERT and SCERTS should encourage such experiments in dif¬ 

ferent parts of the country especially where the number of 
single teachers schools are more. | 

I 

5. SCERTS should organise work-shops,on the subject for further 
improvemnets and developments, 

6. Considering the large number of single and two' teachers 
schools and their permanant existence in the country, 

fispspats oell for such s.chool 

improvement programme with a small expert committee. 
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APPENDIX - I 

Details of the School Villages 
Selected for Experiment 


Sr. 

No. 

l^jame of School Village 

-'— ' ' -1- 

Population of School Village 
as per 1991 ( Census ) 



Male 

Female 

Total 

1. 

Hanabarwadi 

295 

2B7 

j 582 

1 

2. 

PaleMadi 

132 

148' 

280 

3. 

Mahalwadi 

252 

240l 

i 

1 

492 ■ 

4. 

Bhosemodewadi 

152 

193^ 

! 

1 

345 

5. 

Vanagutti 

243 

25l' 

494 

6, 

Burve BK. 

037 

897 

1734 

7. 

halMadi 

227 

225 

452 

e. 

Shindewadi 

266 

292 

550 

I 

9. 

Pacharde 

248 

287' 

536 

1 

10. 

DonaMade 

403 

400 

CD 

CD 

11. 

Gargoti 

6543 

5659 

12202 
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j 

Schoalwise List of Monitors 


Sr. No 


Name of School 


Std 


Name of Monitors 


1 . 


Bhosemodachiwadi 


2 . =• 


Barve B.K. 




3v 


Donawade 


4 . 


Qargoti 


Handbarwadi 


Malalwadi 


7 . 


Malwadi 


a. 


Palewadi 


7. 


Pacharde 


I 

II 
III 

IV 

I 

II 

III 

IV 

, I 
. I'l 
Hi' 
IV 

I 

II 

III 
IV 

1 

II 

III 
IV 

I 

II 

III ■ 
IV 

I 

II 
III 

IV 

I 

II 

III 
IV 

I 

II 

III 
IV 


5agar Dh,ondiba Desai 
Pravin Pandurang Kadam 
Kundalik Shankar Desai 
Krishna Yeshawant Desai 

Vaibhav Tanaji Patil 
Santoshakumar l^anohar 
Indulkar 

Amol Yashawant Powar 
Avadhut Vilas Indulkar 

Anil Ba-napati Hande 
5andeep Shivaj i Desai 
Mahish Blasso Salke 
Anil Narayan Desai 

Yauvaraj P. Bardashkar 
Supnya S. DesHpande 
Swati D. Bhosale 
Vikas Rayjadhav 

Geeta’Maruti Patil 
Sunil Shankar Vadar 
Bundapa Govind Vadar 
Suresh Shankar Vadar 

Subhash Patil 
Suresh Korane 
' Malati Korane 
Ram Naik 

1 

Ashok Krishna Shakte 
Rajendr^a Baburao Shinde 
Sanjay Badha^h t y Gadekar 
Pravin Waruti Kokate 

Sagar DpOndiba Desai 
Prav.in pandurnag Kadam 
KundaliV: Shankar Dasai 
Krishna, Yesh-v an t Desai 


Krishna' Shrip^t patil 

Uttam Pandurjang Bh'anigre 
Suresh Dattatray Sutar 

Sunita Ramcl]iA-n,^^-a -paj 


igre 

i 

itill 
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Shindewadi 

I' 

Amol Rijaraoi Tondale 


11 

Vikarm! Knshnaraa Ghugare 


III 

Narayan Han Palekar 


IV 

Vijay Shankar Sawant 

Vanagut 11 

I 

Aji Pundl ik Salokhe 


II 

Dattatray Darat 


III 

Arun Tambekar 


IV 

Sanjayiv. Khantgale 


I 


1 
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APPENDIX - IV 
LIST OF HOUSE LEADERS 


Sr. 

No. 

Name cf School 

Chief House 

Leader 

Assistant 





1. 

Bhosemodewadi 

Shivaji R. Desai 

Ramesh V. Desai 

2. 

Barve BK. 

’Amol Y. Pawar 

Bharat M. Patil 

3. 

Donawade 

Anil N. Desai 

Sandeep S. Desai 

4. 

Gargoti 

Vikas E. Rayjadhav 

Supnya S. Deshpande 

5. 

Hanabarwadi 

Suresh S. Vadar 

Geeta M. Patil 

6. 

Mahalwadi 

Subhash Korane 

Sadashiv Korane 

7. 

Malwadi 

Ashok K. Bhakte 

Sanjay S. Gadekar 

S. 

Pulewadi 

Sagar D. Desai 

Krishna Y. Desai 

9. 

Pacharde 

Krishna S. Patil 

Shivaji S. Kamble 

10. 

Shindewadi 

»» ' 

Amol R. Tandale 

Vijay S. Gawant 

i 

11. 

Vangutti 

Sharad S. Rajegre 

Arun Tambekar 

t 

t 
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APPENI>IX~6 


SAMPLE REPORT OF THE SCHOOL AT BHOSAMOI>EWAI>I 




erfNR ci9S9-9i>; 

i 

TYw\ 


<TT. IJTTJIg:. ' f^. 


TJiF ^ tFi f^TTsFFfl ^ JT5: 

3^.l1vH < 1989-91 > I 


aff. ITT. 

irRJI^^ HT. f'^- 


1 




TFgRT ? 1 WT 



i 

:?ft 

FITR 

’i'a 

MSi =H Id 


grf 

a 


*4 

•4 


r^'3l 

3 


•j 



^J-f 

4 



TTfsrfTO cTTRUT m-m 


< 3 > J|.icin: JliH l‘il 4 i 

___ I-1- 


372: 

1 

<^'l 



•girR cTTOllf 


rfrr 

2 

Vi 


315* 

S'crTlf g^TVW 

(7T=T-^ 

JT- 

3 

TT 

■?ui™ 

3'i;^ 


«■ |l ■■ ■MJH»HIMI'l» 

JliT 

4 

■qi 

<prnnJT 

372 : 

flaT^’^‘ r^rniw 



<3>^[tNTT ^ H)d+ STi^ 




i> ?}Tirpr Tjv^icT '‘-frfici’na "- ^ - 

2 > frmr Tm^ 

3 > ^THT fT^TT? jj^feRR cTl^l^s* 

4 > jKITT’^’^ f^ iHt (TW-o , , 

5 > jjrUlTl 4i r=lc11 

6> 3#rcTT 

7> FlI'^^rTT dHTs 




3 


i > 
a > 

3 > 
4 > 


± > 
a > 

3 > 
4 > 

5 > 

G > 

V > 

S > 

3 > 
X 0 > 
li > 
la > 
1.3 > 
1 . 4 > 




X > 

a > 

3 > 
4 > 
5 > 
G > 
V > 
S > 


^rdl a 7:1 


^^niT ?I^rFST rTR 2 ?t 

^FTfcTcTT •■^ItlrRW cTPTO 
^iPdifl •‘;Ti-TFft 
^1^ fl^FTIHTf i^Tl 'TO'm 

^d.-d I 3 ^ 


S^jf-TRIT.' 


TTTfl 


'^TITP" f^:r? 5 T=l d'R-^r). 


fnnT TTTcnTTIT •T^Tir dTdc|% 

TcrriTT 

^■r: ;?t:1 rrH*^^* 

•a •j 

f-TTK fiT^rdl cl“RS|t. 

.frqiT f^<ZJc=l’ cTFl’^. 

^rt\ TH'J-RTRT PTFr-Hl^r 

WR'I mzrrmt 7 : 11 ™’ 

?7I7Trr J^jfi^TcTT q'bRyi jqjdd 
^Tf\ ‘EriTTcnf I-TR^iT^' 

*•4 *4 

^Tipprt i~iT‘*-TRr I^C'O'T^ 

?fnmRl Dfrakrf STFiTTrm 'sn^wj: 
^RinTl ^irndif 

•i=niTifr jf l did Tt d’FTsit: 

q^TTKl =n7TSP:ir cTTdSl%' 

4 

^TJcdl 4 sft 


qrf =n 7 r^T 


^>J^ 7 Td ^Tn'^UT 


^TTK ^Tf^FP'rd siqr^Ttl crRR% E^rT'-TOq^’ 

^4 

\T mriT i^qRTTIT dTTd^ 

Nj ^ 

gTrnT STdTT gqTTTTFr d"FTqt;' 

■^H\< TRTmTT § 1 ^ 

^■Iq vfff^TTtr 

^qr^TET 

P^iq l-crl I ^ictTRRI d'^-'H '■'s , 
q^nrrTl ^^piIcTt stfottw (TR"^' 




gTrn 

■■1 

q=nn 

•4 

< 

■?HJ^ 1 

' 4 

T 

4 

,q7Tn 

>4 

-1 n t 

-rr=H 


3 





: 4 : 


^mK 


C 1 > ITcT 1 fiTfrcfr Jis: 


IT^TO^T 


WT mK ^rnruT frmi, 4 cff 



2> 

3> 

4> 

5> 

6 > 

7> 

8> 


jOTlT miT ^■■clTTriT cTT-fcriS’ 
'nftiTO cfTfTm 
wrst'1 55TdWf 
iflK am'^" 

^TTJWFn tf^a cTFF^I' 

f>, 

^TTIT rTHsri: 

^rrrT ^isHre -^ftflrw 

wr^ff WTcfl d'R'^ 

•** 


t^Jrrn 4 Efl’> 


fJfaTl 

ITrdT 

■^rcrTf 

fJTr-aT 

l^cdT 

WfT 


4 ETi 
3 f\ 
3 fl' 
3 ff 
3 

1 ^ 
1 ^ 


C2> 


1> 

a> 

3> 

4> 

5> 

G> 

7> 

e> 

9> 


HE £ H [E 

ipram" “■ 3T-aiT cpFiniT arR!^ 

SrcTU ^pFTTm cTFrI'. ae^rpj^ 
^■•pr 1:^4 irtft-aT ^TO 
fJTR .fff cTFPTI 

^rnr fdfrrft ir^fR ana^ 
mg"icTTf Tl|tiT 
^■mff qt^ 

^rlrn'Tl R'S-ttch ctR^ 

^iITPlI' a^^RTcTTf HT'Wi? 

^fmf\ 

.r 


Wcd'f 4 q1 

' 14rcfT 4 sft 
^oJrrlT 4 4\ 
^acHT 3 
.^c?fT 3 ^t 
‘^Sldn 3 ^ 
^frfT 3' "1 
■f;2r?d7 3 f|- 
3 tT 
I'SIa^T 1 ail 



i 




V 




co> !E 31 ^ 

I 

I 



ris-TO'^r - ;f,Trn: gt 

^?7fl 

1 

n- 

sfl 

1 > 

^TTIT TT'SHTTO TOT 3T5-'=TT2RT 

•^IfrTl 

4 


2> 

^imr f^rWf ^rcn=?g‘ ^^7 


4 

iff 

3> 

^71 m<-=n' 1^5^fT m^j!r 

f 

4 

Ell 

4> 

iiwT: Ti'5TV'=r 


3 


5 > 

fTflf-ff OTTrrr? cn=rat 

“^iTffrr 

3 

t!S| 

6> 

^rf sgivr-TT te7571 xft3T7''f 

*‘d U 

fai-dT 

3 

7l 

7> 

3TTf?fr| 3TWRTJT cTFT^ 

^TTrrn 

3 

^1 

©> 

3OTfr mT-ft crmi 

^oTT 

3 


9> 

wr: ^T7rT=TT rn-i'^1:^ 

* d 

lja?dT 

1 

1 

■Fff 

<4> 

J]S- 4 5TT cf^TTTW JT^T 



4 ET't 


J|C*ll'J=li "“■ R ^■|4-S'=H 

?^ccn 

JL > 

pui. mrm 

f2F?7ri 

4 

—^1. 

EfT 

2> 

fnTmC! i^lirri JTTrirRrfJT crmi 

^7id=rf 

4 

Eft 

3> 

,^r7l rfirnmt cTi^fsrl: 

^OT'T 

3 

ff 

><l> 

ilTtfl’ =rR'T«TT-‘T cTPT^ 


3 

7l 

S> 

fTimfl’ fiRTcrrt qT?ft?T 

'^■jrcrn 

3 

/t 

G> 

^int] 3Tf^HT 'jjirnr 


1 

Fff 

7> 

fi-rntl- cTH^ . ' 

WrTT 


?ff 

8 > 

^:nTR frrom'-^ Jr^-r^ cTRstI: 

13idFn 

1 








H £ II 

U I 


<s> 




i> Kirora cfqi^PTfi 

a > Tp^j^vi 

3> ftr-sT^ m? te'fef il^ :mi?fr?i fr: i]"M >^‘ 

Wc^ F1T'«>4T2f 3yr*'^ifi ^rof 

’ i 

4> -^r‘f?T[ qi^yin'-ji' '^^Tin^ mtpi . 

<’:T?“f. ■q-pi'l't STOf^L 

5> ?n"srH] OTfefzi '^n g "^-oi 

6> :^n=TT 3'?MWJT?n TOR 

7> ^3flRfrff=3TTlfc1 fj^-'l'MT TR^iTl' ^"f^H is!l?TF;R JTT^. 


<6> 


XIcRlZRF iT^TcT ?iT& 


i> ?7F^^f 

2> 377^17 ^TTTTf 

3> 'T#iT=lT5l 374 

4> 3TTfll7J FNTFntt i'lT'-'ff 

s> 3;rf^TR;'. mT. M?!'. ?U5''-^,j- ?f^7 

'•4 

SRTT-it. . 

6> -^.TRl m mS'T 'TOH7 f^eff 3fl^ 

7> ^)T1<7 ^TTT ^it^' TOH7 

377TT cntT “TO STf f^^^alRT '4B*'7 

R7 1^3117^ .. 

8> m 741^4, J4K4 R ^Ttoiwr^'i 

ITRcTf, ^ 

^,ST “44^ *^1 4^^ WR477 TOl' R'M 4f^-„ 

9 > ;n¥t2i,. g 3T^ 4T7-4-^nW gnwm rml 

sftTZl __ 

10) ftiJSHTRn smr m ??i^'i.i sktm 9 ?Tr m 

qR qTE'^. I ■■, . 

i'.'. 


'V 



• Tl « 

■ f k 


<7> 


«ntn^ <-1 


1> 

2> 

3> 

4) 

5> 

e> 

v> 

8> 


9> 


f>."3r1w.^^ .ffTF-’ miT?TT 
fWJH .?5 r Tr^'Tjf, 

ipft g TOl ^ jmsiT fifqpninl 

m ^TFT iwratff 34WTT W^riTT 

^TP3t^-»3 q fcrft ?n#RT 

JrTO l^jrf^rT 3^?: Sra^TTH 

#r.^' -wfiTT, ^ntlfFiF Wn^ ■‘■nwrrf 

ip-ff^sTT 3Trqj5 to ^ 

mit ftr^rtT 2ftia' 


< 8 > 


1> 

2> 

3> 

4> 

5> 

6> 

7> 

8> 

9> 


IIERTZRR f^qsrl iH I d iq';^<rl ^51 


’’Ti'ie^l' f^RifiiH Gwwirr 
^TTFipfcf'^ iFWNI' STIES' ^i^TTITT 
TTfl"^" TfFrf] 

^vt\ q f=nFW^ fvtor 
^iOT!3lff Mim ^ ms sr^r^nrrf , 

Y\^ ftzrfiiH jwftd i ■ 

srt^l.pw, rpfts, ?ffe- W®T, irtn SPliT (M crpJI.IHTp?. 

JTT ftro i+H 

4piw ig^ swTOT i3wra =i irwTm _ 

3B3rw- zn «# Ttstiroa 

ill'llflat i^Tq ^ mWPrT* 


1 




: XC 


W K H- 


1 


1 


L>_i.1 _L‘ 


■J yi H* 



K \ 


^ ^ ^ 


I 1 


^ I 


@ CO 


i ‘huJ 
’ ^ 


1 


! 


I 


I 

1 





: y ; 


C Xl> 




1> c?4\7> 

2 > T^ift : I 

3> nif; riiRFf 

4> Tl^J\ ^ 

5 > rsrm^T 

6 > Jjffpof ^ff^llTOft 

7> i=2rOT IVt 

8 > SlSlTn 

8> rri^wi’ 3 tM] 

i0> i^rsnffTff qlft'Trn 

11> fi^^t JT^ 

12 > %?: CTO t^-'1> 

13 > TnrftiTi TOiia m\ > 

i^> ^F3fra?TO <26 

JS> 3TO 

16 > 

17> Tg\ qr^ 

« 

18 > jfrr^; mf\ 

18 > 'lOTrft te-m'f mrm qwjt^^' 

20> 51. 

21 > FllOTFIf ^‘^TZffcfSft '5| ^^3cf1 #3' 3?7Wltfirf 
r-^^. jri'^TTflH qTlfer OTto ^ JP-T^- 


C12> 




'dSc 

m 


f^7=\ j.]'^i.)i?„ qr-'i, iiRjflsI ^ 

®}tf1wr 'Wi'-rW. ^ 

CTMT cf?ri^> ^■^25 sfrte, vrR f^T^rrcrR^ 

mqqi qfV^TT 


i 




: 10 ; 


<13> 


wvrf 


1> - 

a> 


rnsfl 

'F^'Sl, ■T<t--'^1, -tlij; 

^^nsnn aTi=i jfTot. 2#?: pwl 3n<:‘^5i, 


■<14> 


■^t-i ta+i n^TOTT nrfsiiiH' 


i> 


a> 

3> 

4> 

5> 

6> 

?> 

8> 

y> 

10> 

11> 

ia> 


13> 


14> 

15> 


16 > 


'^iTtirflrl ^ JfRTlT ¥=^€?!K=fT f^a'f tefFf Tfia."! W^^Wff^T 

TTt^jtopyiff yui :^T;ti!. 


OTf !^7rTOiTy ™ 37^4. 

%;ft fls-rte 

j4b^t OT#f 'M^. cfl'm ^ r^rry 

’yTTcffB :f?'i25lcf €\ wT^iTT f^irt-'T w\^ 3nt> 

Tjsir-iF^ffcT ^ ‘jfiM srtT sFr?;tTl ant. 

^-T ’flif i.TT-flH. 

fdrr^fTT 7FB^:?Jtzr 'JT^a- iv^ fifTFR m clli-TfBT^a-^'t 

|.juf \;iii;7-. 

' fM-!| 3#t OieT'Irf. 

Tc^=f tW7-:F.?n''?^ ujM gjTft) tftfI. 

sr tetoci' '..f-nycft TfTan ^ TfRT*ici. 

^TT'^'t yi^m f'BJflH mTI’t 

p-^'lRT ^7'IBT n?" Fc:’ TOTT'fl m^Tt 

yr^f-TT §1 ?rfj3’ ^^7 ir.R r-BTFlT^rT. ^ 

=ntlcT rSTT JJRlft ^ 

Ffte^HT a?3y^ < ^wf> WB cf: ^ ft? 

c^iFTT'sn^^ly TT^yTwfF ^i'F 7 TRn 

ri^ •flTTPyFcTf JF^yT ^ 

C^ yiTBr gTcTT^T-Tf. | 

^riRFBTFff onyiyc^m EPTtftB gartfl fitftoiI wr 

^ 

qi<q‘l< y'TflB q,TI'^. ' 

yJTfcT iTF^ff ntl' OfFB^fT qJTfcf ^ ^ 

f^mtif ?rR fMifrff 







: 11 : 


11 !i > ^ 4i Id M'lificf 4i l4 


JT'T rpflJT 'iirr-TTT. 


i> #n2R?n1' - 


i> 

2 > 


3> 

4> 

5> 

6 > 


7> 

8> 

8> 

10 > 

11> 
12 > 
13> 

14> 

15> 

16> 


TTO ^-TTIR 3{f-Fri| ^ ilTf 

?TTftf?:?T rlTRnf'1 ".HTfli^ f^l’TO 

cHTf Mm ^ mm stI'H Mtin 55^ 

^.■irn trRiTOffa i{“#n irM\ ^rm^] 

^1515 sftR 

IT2:^R f<^fTq-ni ?<Tlt SfiR' 'STrR •^ITom ^4^13^ g ip“ft 
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